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Abstract 
Full value communication is not defined only from the cognitive point of view but also from the viewpoint of value, emotion and 
action. In this context we consider significant the fact that pupils, students and teachers should develop not only communication 
skills, break ice in communication and get improved in using ICT but also they should be willing and able to implement 
communication self-reflection. Communication self-reflection particularly focuses on the following questions: How do I 
communicate and which way do I assert myself? How do I try to understand, listen to or lend an ear to someone? Which means 
of communication do I control? What and why do I preferably communicate about? Is communication an objective or a means 
for me? What does requirement of acceptance, respect and tolerance mean for communication? Am I able to accept, respect and 
tolerate others? Results of students´ reflection on these questions will be presented in the paper output. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Research and Education Center. 
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1. Introduction 
Information and communication technologies (ICT) open to the human being a way to encountering many more 
stimuli and much more inspiration then they can encounter in their immediate experience and study. If used 
adequately, ICT enable the human being to transcend their horizon, to become more at home in the world and to link 
one's knowledge and information with other people. Using ICT, people can share knowledge, hopes as well as 
concerns. Our permanently restless, differential and variable world – our space for creating home – may become, by 
means of digital imaging and communication activities, more intimately known. We can really get homely in it and 
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find cohabitants, partners to lead dialogues and discussions with, but also to argue with, with whom could not meet 
in real world. This fact plays an important role in refining one's own opinion on the purpose of improving and 
developing one's communication competence in the real world and mainly in the virtual environment. It is also vital 
that we strive for adequate communication, which is the aim of language teaching that is seen from cognitive as well 
as emotional point of view. Actions and values are important in it, too. Perhaps, we could paraphrase Descartes' 
“Cogito ergo sum” and state “I am on the Facebook ergo sum”. 
2. Intercultural dimension of language learning 
Teaching literature, culture, philosophy and history of the given language speaking countries is a prerequisite to 
adequate communication. At the same time it proves to be beneficial to confront knowledge from the study of 
mother tongue with that of a foreign language. The more so if there are well-thought-through content and 
methodology and these are clearly highlighted in basic, electronic as well as additional study materials. 
Case study “Chapters from literature and culture of German speaking countries” for students of Management of 
Travel and Tourism 
The relatively most difficult part of teaching is the content of the 4th term focusing on philosophy, which is a 
very important part of German, Austrian and Swiss culture. Based on the history of German written philosophy and 
its modern and postmodern form we try to deepen intercultural understanding. In philosophy, there are the following 
problem topics: 
Care for the world (ecological topics) 
Care for polis (e.g. citizen rights and duties, the principle of responsibility) 
Care for soul (e.g. the place of education and the cultivation of approach to oneself as well as to others) 
Care for language and communication.  
In education of future workers in the field of tourism the above mentioned problem topics are addressed in the 
following way: 
In theory as a contribution of German- as well as Czech-written philosophy to the development of literature, 
culture and intercultural understanding; 
In practice as philosophical methods in language teaching; 
In practice basic philosophising and philosophical forms of teaching. 
Ad 1) We characterise the preconditions of German-written philosophy in European philosophical tradition and 
point to links between German-written philosophy and other philosophical concepts and influences in the field of 
literature, fine arts, music and architecture. Encountering these topics leads to confrontation of modern and 
postmodern paradigms and to communicative a priori of postmodernism with self-examination through 
communication as a vital part of it. 
Ad 2) We link phenomenological, hermeneutical and analytical inspirations to care for language and 
communication. The following procedures deserve attention: 
Work with text, its goal is interpretation; 
Dialogue devoted to explaining and clarifying cultural, philosophical, and literary problems and to forming and 
refining one's own viewpoint; 
 
Ad 3) Basic philosophising and philosophical forms of teaching are also used in the following procedures:  
Teaching linked to textual analysis and translation; 
Creating mind maps and realizing thought experiments; 
Forming questions; 
Multidimensional grasping and presenting problems (topics); 
Procedures leading to creating students' own presentations and texts, mainly reflection essays. 
3. Methodological instructions for students 
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 Table 1. Presentation 
A. Presentations (also as 
results of team work) 
B. Requirements and criteria of 
assessing presentations 
C. Student group work 
(activation and feedback) 
Basic aims: 
students 
x learn to find and process various 
materials in a consistent and 
interesting form 
x learn new vocabulary 
x develop their creativity 
x learn to use ICT in the classroom 
x get used to performing in from 
of audience 
x create presentations to be used 
by other students, or public 
x (some of them) use the achieved 
skills and knowledge to create 
guides and information materials 
for municipal and regional 
authorities as well as travel 
agencies (bilingual Bachelor 
papers, monographs for travel 
agencies)  
1. Keep to the presentation structure: 
x Introduction (why I chose 
this topics, what materials I 
used) 
x Outline – main ideas; 
x Message; 
x Conclusion. 
2. Make it interesting. 
3. Quality of speech. 
4. Grammatical, stylistic, phonetic 
mistakes. 
5. Use of audio-visual technology. 
6. Additional materials (photographs, 
visual materials, slides, internet 
sources, music recordings, maps, ...). 
7. Explaining new vocabulary and used 
terminology. 
8. Ability to react at students' and 
teacher's questions immediately. 
9. Self-evaluation of the performance. 
10. Correspondence of oral and graphical 
parts of the presentation.   
1. Students follow the presentation 
and make notes (development of 
the ability to concentrate and 
make a record of speech). 
2. Students ask questions to the 
topic (strengthening feedback, 
deepening the understanding of 
the topic). 
3. Various tasks – students do not 
know their following written task 
beforehand (development of the 
ability to react quickly – 
important in classes as well as in 
their future professional careers). 
Basic variants of tasks: 
a. Write a short 
summary of the 
presentation (in 
German); 
b. Make an assessment 
of the presentation 
according to column B 
of this table (in 
German, in the 1st 
term in Czech or 
German); 
c. List positive and 
negative aspects of the 
presentation; 
d. What should have 
been done in a 
different way and 
why.  
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Table 2. Work with the text 
 
Work with the text Types of tasks Basic aims (application) 
x Used in Translation in German 
Language (tasks 2-9) 
x Texts from textbooks “German 
Language Seminar 1, 2, 3, 4” 
(Seminář německého 
jazyka)[1] 
x “Introduction to 
translating”[2] 
x Texts from the textbook 




x Newspaper and magazine 
articles 
x Belles-lettres texts 
x Specialist texts  
1. reading an unknown text, listing new 
vocabulary and their Czech 
equivalents (time 90 minutes – 1st half 
of the 1st term) 
2. reading an assigned text and listing 
new vocabulary – 2nd half of the 1st 
term, no time limit) 
3. forming questions to the text 
4. Explaining unknown concepts 
5. Writing, sometimes also narrating, the 
content of the text 
6. Written summary of the chapter. 
7. Translation of a part of the text. 
8. Writing an essay, interpretation of the 
text or of its part. 
9. Write an essay in free associations to 
the topic. 
Establishing a personal dictionary 
for the study as well as future 
career; understanding the 
necessity of awareness of various 
meanings and equivalents of 
words and development of the 
ability to guess the meaning of 
words in context; increasing 
vocabulary. 
 
Improving persistence, systematic 
approach, ability to concentrate. 
 
Deepened understanding the text. 
Learning how to use monolingual 
dictionaries, encyclopaedias, the 
Internet. 
Transforming the text into an 
understandable version that 
corresponds to the student's 
knowledge, abilities and skills – 
active grasping the text. 
Learning how to capture 
important elements of the text's 
content, continuously and 
systematically prepare for the 
partial as well as final state exam; 
to cultivate concise expressing 
oneself in German. 
Cultivation of stylistic skills in 
Czech. 
x Writing skills training 
x Can be used in the optional 
part of seminar work 
x Using the learned skills for 
competing the final written 
exam and/or bachelor paper. 
x Development of creativity 
x Using the skills for writing 




We could sum up that in classes we deal with culturally and inter-culturally relevant problem issues. Dominant 
questioning involves the human being as an individual – both oneself and the other one. Philosophy here reflects the 
bases of community as well as communication, presents preconditions of cohabitation, analyses conflicts and 
barriers linked to plurality of values and opinions, those linked to skills of self-understanding. Therefore it is 
necessary to integrate them into language teaching of advanced students. 
4. Self-examination through communication 
These days, language teaching has a significant aid in advantages of virtual study environment. Thus, language 
teaching develops not only communication skills but it also helps overcome communication barriers and with respect 
to the above mentioned suggestions it can lead to self-examination through communication, which often consists of 
the following questions: How do I communicate? How do I assert myself? How do I listen to others? How do I try to 
understand them? What do I most frequently communicate about? Is communication to me a goal or a means? Am I 
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able to accept the other person? Am I able to respect the other person? Am I able to tolerate the other one? How do I 
develop my communication skills? 
Students in their essays concentrate also on other questions, which go beyond communication as an output of 
language teaching (e.g. identity and dignity of participants, manipulation and fouls in communication). These 
questions are not less significant but they do not appear in students' written self-examinations. There are 81 students' 
papers from the academic years of 2009/10, 2010/11, 2011/12 at our disposal. The following table bring the 
typology of the most frequent answers.      
 
Table 3 Questionnaire 
   




self-confidently 18 gladly and well 16  best in 
Czech 14 
unwillingly 2 
How do I 
assert myself?  
 
insufficiently 43 adequately 34 to the detriment of 
others 4 
  
How do I listen 
to others?  
I try to 35 adequately 32 not much 14   
How do I try to 
understand 
them?  
a lot 36 adequately 32 not much 13   













to me a goal or 
a means?  
mainly means 
52 




Am I able to 
accept the 
other person?  
Yes, sure 37 when they deserve 
it 24 
based on my mood 
20 
  
Am I able to 
respect the 
other person?  
Yes, sure 37 when they deserve 
it 24 
currently not much 
20 
  
Am I able to 
tolerate the 
other one?  
Yes, in most cases 
43 
Yes, sure 37  I do not tolerate 
intolerance 1 
  




I communicate on 
Facebook 29 
I communicate at 
school 21 
I communicate in 




I read 5 
 
5. Conclusion 
This concept of study, which includes philosophising and philosophical stimuli, makes students consider self-
examination through communication as an organic part of language teaching. It is interesting for teachers to know 
that students who communicate by means of ICT feel more freely and are less self-conscious. Barriers to 
communication seem to them to be less serious and easier to overcome. Developing communication rationality by 
means of e-learning-course-aided teaching is another way how to facilitate valuable communication among students 
themselves and with their teacher. Communication basis of the courses is used when there is a lack of time for face-
to-face teaching or when questions are so specific or personal that the student would be shy to ask in regular class. 
Ways to self-examination are individual but language teaching, in real class or in virtual study environment, 
provides instructions and a lot of stimuli, question and inspirations to the “technologically-literate” participant of 
communication processes.     
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